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Purpose of this Session

Obtain a better understanding of the preLAS data you generated during the
identification process to:

* Gain a better understanding of students’ Oral and Pre-Literacy proficiency
* Go beyond identification and inform instruction

* Provide you with resources and activities available to you and your students that
will promote student language (at no additional cost!)
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preLAS Data Point Definitions Effs\
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* prelAS provides 5- oral proficiency levels:
* Level 1: Non-English Speaker
* Level 2: Limited English Speaker
* Level 3: Limited English Speaker
¢ Level 4: Fluent English Speaker
* Level 5: Fluent English Speaker

* prelAS provides 3- pre-literacy proficiency levels
* Level 1: Low
* Level 2: Mid-Level
* Level 3: High
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Additional data is provided at no additional charge if the
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LAS Links Overall Proficiency Level Definitions

Activity:

* Examine the PLDs and underline key words
and phrases for each level.

* Using your student proficiency reports, chart
your students within their Oral and Preliteracy
proficiency levels.

*  What are some trends you are seeing among
your students?

*  Are you finding a range of student proficiencies
within individual levels?
*  What data do we have to get even more

granular to know where to focus our whole group
and individual instruction?

Level 3 - Limited English

Speaker (LES) student is

developing the abiliy to

communicate effectively in

English across a range of
e deval

language demands in the
school context. Eors
interfere with
ionand
comprehension. Repetition
and negotiation are often
needed. The student
exhibits a limited range of
lexical, syntactic,
phonological, and

discourse features when
addressing new and
familiar topics.

Pre-Literacy Proficiency Level Definitions
Level 2 - "Mid” lovel student genarally

Lovel 3 - “High" level student generally reacs

identifies frequent sounds at the beginning  words fluently, identifies the meaning of
and end of words, decodes basic words, common signs, uses context clues to
imatches words and numbers to pictures, determine the meaning of words, and writes
identifies i between  som aquency wo

beginning and ending sounds, reads some
letters and counts objects in photos, and wiites
one o mare words including their name.

Determining Instruction Based on Student Results

pians

Oral Language Level 3
Oral Language % Correct

Oral Language Total Score 75

Simon At Say Human

Let's Teill Oral Lang.
Sors show Wit Body Stories T

otal

Pre-Literacy Level 2 Pre-Literacy Total Score 70
Pre-Literacy % Correct

Letters  Numbers  Color

ace  Reading  Writing  Pre-Lit.
&?:apes ? ¢

Using this data:

* Examine each students’ performance on
each part of the Oral Language and/or the
Pre-Literacy component

* LEAs should set their “threshold”

* Implement strategies for students who fall
below the threshold you have established




prelLAS Instructional Strategies

* Available for download (at no additional cost!) from the Parent and Teacher Resources page
at http://laslinks.com /PDFs/prelAS Instructional Strategies.pdf

* Teaching activities and strategies designed for preK and Kindergarten classrooms

* Strategies promote oral language (39 strategies) and pre-literacy growth (40 strategies)
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preLAS Oral Language Component: 5 Parts pre /A},\
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LAS
‘,D,:,ZTRUCT,ONAL STRATEGIES Multiple strategies that focus on all 5 parts of the preLAS Oral

Language component:

1. Simon Says

2. Art Show

3. Say What You Hear
4. The Human Body

5. Let’s Tell Stories



http://laslinks.com/PDFs/preLAS_Instructional_Strategies.pdf

Targeted Strategy:
Simon Says

COMPONENT: Simon Says

CONTENT TESTED: Receptive
Language — Listening Comprehension

Ability to follow oral directions

COMPONENT: Simon Says
|_ CONTENT TESTED: Receptive Language—Listening Comprehension

‘ Use plcture books with content on following directions, such as Move Your Bodly! My Exercise
Tips by Gina Bellsarlo {outhor) and Renée Kurill (illustrator).
Teacher models the directions from the text as he/she reads to students; students mimic the
teacher. The goal ks for students 1o learn the movements so that when the teacher reads the
text without modeling the students con the they are
prompted to do as the text Is being read. Challenge students by changing the order of
directions and/or adding dossroom directions.
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Targeted Strategy:
Simon Says

Focus of the Strategy: Ability to follow oral directions

Simon Says tests receptive language, listening
comprehension, following directions, and total physical
response (TPR).

* This part of the test utilizes simple directives typically
encountered in early kindergarten classrooms.
* The strategy encourages the use of picture books that
provide content on following directions such as Move
Your Body! My Exercise Tips by Gina Bellisario. syl S
* The goal of this strategy is to — :

Listening Comp:

@ Use picture books with content on following directions, such as Move Your Body! My Exercise

n . provide students with opportunities fo ot e e e At
‘ ! . e teacher. The goal ks for students 1o learn the movements so that when the teacher reads the
- a develop their ability to follow oral textwiths moceieg e ot con e ey ore
1 mpted to do as the text Is be read. Chall je students by changing the order of
\ \ el | direcﬁons ::mmsmd/ucddh‘qdwxdlvmnm o g

i
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Targeted Strategy:
Art Show and The Human Body

COMPONENTS: Art Show and The Human Body
CONTENT TESTED: Expressive Language—Semantics
(meaning of words, phrases, sentences, or texts)

Ability to produce oral vocabulary and verb phrases at appropriafe level of development

Focus of the Strategy: Ability to produce oral

vocabulary and verb phrases at appropriate level of

development

This page provides 4 distinct strategies:

* Teach students to rate their knowledge of a word.

* Post phrases used in the classroom.
* Teach and post sentence starters.
* Utilize the language experience approach

Promote semantics by doing the following:

© Teach students to rate their knowledge of @ word. For example:

I know the word

Q Post phrases used in the classroom.
© Teach and post sentence starters.
@ Language experience approach:
® Students live an experience in the classroom and then share with the
whole group their own interpretation of the experience.
® Teacher guides discussion through questions and annotates students’ responses on
chart paper in the form of a story or paragraph. Changes are made to convey the
right meaning.
@ At the end, students and teacher read the story.
® Students take the story home and read it fo their parents, their siblings,
their stuffed animals, etc.
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Targeted Strategy:
Say What You Hear

Focus of the Strategy: Ability to repeat specific
morphological and syntactical features

This page provides 2 distinct strategies to expose
students to rhythm, rhyme and repetition of the
English language.

The strategies, throughout the guide, provide links
to supplemental videos to assist teachers to pre-
teach or reinforce concepts.

COMPONENT: Say What You Hear
CONTENT TESTED: Receptive and Expressive Language—Morphelogical
and Syntactical Features™

CatoL LIy Ao o i Lo e g it ietiof ol ey e
0 Expose students to the rhythm, rhyme, and repetition of the English language. Use chants,
rhymes, songs, and word parts such as affixes, root words, word endings, etc.

@ Have students play word games such as “Quick Erase” (erase the first letter of the word

quickly to make ancther word; have students read werds [sat, mat, bat, etc])

© Say What You Hear Activities:

LISTENING ACTIVITIES FOR KIDS:

hitps://drc tiny.us/2p877 mp

Listening Games: hitps:,/ /drc.finy.us /2v6xhn4j

Building Good Listening Skills: https://drc finy.us/5c9 32pwe

* Morphelogy is the study of words and word parts. Syntax is the order of words fo form phrases and sentences.




Targeted Strategy: ”

prolhS ORAL Let’s Tell Stories

Let’s Tell Stories ! ANGUA )
Q poNY:NT

Focus of the Strategy: Ability to produce
complete sentences.

This section provides teachers with strategies to ;@
engage students to ask questions using complete -
sentences, share ideas with other students in small
groups building confidence to communicate in

COMPONENT: Let's Tell Stories

. . CONTENT TESTED: Receptive and Expressive Language—Storytelling;
|C|rger groups as their Icmg vage continues to Natural Language Production; Sequencing of Events; Demonstration of

Syntax; Vocabulary
develop.

Ability to produce complete senfences

@ Model expectations for students and expect students to implement consistently. When students
make a statement or ask a question, encourage and expect them to use complete sentences.
Q Post sample sentence frames at students’ eye level for students fo refer to.

© Encourage students to bring their favorite items from home to share with the rest of the class
using complete sentences.

® Have students sit in a large circle and give everyone a chance to share.

® As students’ language proficiency continues to develop, students can sit in Cooperative
Learning circles (4=5 students) and share with the other students.

® Teacher monitors and sits with different groups to engage and provide feedback.
~®
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preLAS . . .
INSTRUCTIONAL STRATEGIES Multiple strategies that focus on all 6 categories of the

preLAS Pre-Literacy component:

1. Letter Recognition

2. Number Recognition

3. Color Recognition

4. Recognition of Geometric Shapes and Spatial
Relationships

5. Reading: Sight Words

6. Writing: Grammatical Constructions




Targeted Strategy:
Letter Recognition

)

PRE.L\TERA Pre-Literacy Component Strafegies
-’./

Focus of the Strategy: Ability to
identify uppercase and lowercase
letters.

Again, we will utilize the Language
Experience Approach by having
students engage in a classroom COMPOMENT: Pre-Lieracy Componen! Sirafegies

experience or activity that They will CONTENT TESTED: Receptive and Expressive Language—Letter Recognition

Ability to identify uppercase and lowercase letters

. —
ShCI re W”h The g I’OUp. a Language experience approach: Students engage in a classroom expeﬂence/ucnvity and

then share with the whole group their own interpretation of the experience,/activity.

® Teacher guides discussion through questions ® Teachers can also include students as part
H d annotates students’ responses on chart of the discussion by having them go up to
trat rovi tep-by-st o
€ sira egy p ° des S ep by S ep paper in the form of a story or paragraph. the chart paper and circle an uppercase
direcﬁons on how to implemenf fhis ® As the teacher records the students’ input, letter or correct an uppercase letter that
the teacher uses the opportunity fo discuss should have been a lowercase letter.
uppercase and lowercase letters and explains anges are made to the story as needed.
stra egy. d | I v I ® Ch 1 h ded.
“the why." ® Al the end, students and teacher read the
® Teachers can use different color markers fo story. Students take the story home and
distinguish uppercase and lowercase lefters. read it fo their parents, siblings, stuffed

Ensure proper use of terminology. animals, etc

—®)
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COMPONENT: Pre-Literacy Component Strategies
CONTENT TESTED: Receptive and Expressive Language—Letter Recognition

Alphabet Knowledge

Ability to identify uppercase and lowercase letters AKE Letter Names
@ Language experience approach: Students engage in a classroom experience/activity and Letter Tree Benchmark: A.2a, F.3b, G.3a
then share with the whole group their own inferpretation of the experience,/activity. Objective
T2 Chren i mcepenenty wrte some ees o s

® Teacher guides discussion through questions ® Teachers can also include students as part Th h h
Materials roughout the

and annotates students’ responses on chart of the discussion by having them go up to
. « Large Tree (Activity Master) - Copy on cordstock and laminate.
paper in the form of a story or paragraph. the chart paper and circle an uppercase 0 Dk Cands (Acthity Mastes) - Comy on Cordstock, Raminote, ond CUt ot

® As the teacher records the students’ inpu, letter or correct an uppercase letter that * White boards 1 po chi) resource there are

<hould have been a lowercase letier. + Dry Erase markers and erasers (1 per chilg)

the teacher uses the opportunity 1o discuss « Basket (or other small container)
uppercase and lowercase letters and explains @ Changes are made fo the story as needed. + Extension: Sand, shaving cream, finger paint, cookie sheet, writng utecsis, paper Iin kS to a d d itiona I
“the why.” ® At the end, students and teacher read the 2 Activity
§
® Teachers can use different color markers fo story. Students take the story home and 2 e troduct OR, H
eache e differes e - Students take the story home 5o ou T and lce 1012 Al Cors ocedown o e 109 prt f B e essons and videos!
distinguish uppercase and lowercase letters. read it to their parents, siblings, stuffed 2 others in the .
Ensure proper use of terminology. animals, etc. @roup shoukd name it)
3
tosee.
‘ had and wrte .
s. choos L
6.1 time permits, play again writing lowercase letters & Adaptations and Extensions
7.eer evaluation. A7 4 stan wan afow toters
« Write both upper and lowercase letters
& Adaptations and Extensions * Use sensary materisls to “write” the letters. (e g., sand, shaving cream, finger-paint, chalk on the sidewalk),
Peg * Start with a few letters that have been kearned in class. Add m¢
@ Use piciure books such as Chicka Chicka Baom Boom by « Write both upper and lowercase leters.
Bill Martin Jr. (author), John Archambault {author), and s Use sensory materinks to "\rte" the ietteck. (eg sod, shigy

Lois Enlert (illustrator) to engage students in differentiating
between uppercase and lowercase lefters. L

© students can trace letters using materials such as foam,
sand, paint, efc. fo help them retain the difference between

| uppercase and lowercase lefrers

@ pick a Letter from the Tree (Let 3

/ https://drc finy.us/2797 zuhz

N

014 Office of Early Learning VPK Learning Center Activities: Alphabet Knowledge
AKE: Letter Tree
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Targeted Strategy:
Number Recognition

Focus of the Strategy: Ability to

identify numbers.

COMPOMNENT: Pre-Literacy Component Strategies
Number Recognition
Ability to identify numbers

It is critical that as students learn
new concepts or skills, they be
scaffolded.

Scaffolding is a method teachers
can use to offer support to
students.

This guide provides a list of
strategies that demonstrate the use
of scaffolding to ensure student
success as they develop their

ability to identify numbers.

o Introduce numbers one at a time.

® When introducing numbers, state
the name of the number.

® Have students repeat it to the teacher and to each other. ’

® Teachers discuss with students how their mouths produce
the name of the number.

® Give students a mirror and have them practice. This is an
excellent way to promote proper pronunciation.

Q Have students manipulate the numbers with hands-on items.
0 Post the number along with the written name of the number.
Q Have students identify the number that represents their age.

20

Targeted Strategy:
Number Concepts

Focus of the Strategy: Ability to
conceptualize numbers.

Emergent Bilinguals are visual and
kinesthetic learners.

COMPOMENT: Pre-Literacy Component Strategies
Number Concepts

Ability to conceptualize numbers

Krashen’s Input Hypothesis Theory states
that a meaningful interaction with
language is a crucial and necessary
ingredient in language acquisition.

This guide provides several strategies to
support emergent bilinguals in their
acquisition of language as they
conceptualize numbers.

e Remember to promote math as a
process as opposed to focusing on

o Visuals, manipulatives, repetition, dot cards, and
the proper use of academic math vecabulary can

support students’ conceptualization of numbers. finding the right answer.

9 Engage students in conversations
about numbers.

0‘ Connect students’ own experiences to numbers.
Provide examples such as how many items are in
the classroom, efc, and write the concept down.

10
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Targeted Strategy:
Recognition of “Sight Words”

Focus of the Strategy: Ability to
identify common sight words.

COMPONENT: Pre-Literacy Component Strategies

Recognition of “Sight Words”

Ability to identify common sight words

O Frovide opportunities for students fo see

sight words embedded in meaningful
phrases and /or sentences.

@ Have students own their own set of index
«cards with the sight words. Put the cards
on a ring and have students drill the sight
‘words while in line for lunch, or have them
take them home and practice when they go
to places with their parents, while riding in

5 Play games with the words such as
‘Concentration, Bingo, etc. This will increase
the exposure and thinking about the words.

@ Chunk the infroduction of the words.

© When introducing the words, look for word
patterns, words with the same endings,
and words that begin with the same letter.
Although the idea is for them to recognize

This resource will also provide
strategies to promote students’
ability to

* Identify common sight words

* Dictation of sight words

*  Writing sight words for
dictation

the words without sounding them, this
recommendation will increase the chances
of instant recognition.

the car, etc.

22

Thank you!
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* Strategies are available for download (at no additional cost!) from the Parent and

Teacher Resources page at http://laslinks.com /PDFs/prelAS Instructional Strategies.pdf

* Later today you will receive a link to this presentation and to a survey for your feedback

DRC Customer Service — Texas

Order Support

Toll Free: 833-867-5679 Option 1

Texas Order Support Email:
LASOrderTX@datarecognitioncorp.com

Toll Free: 833-867-5679 Option 2
Technical Support
Texas Technical Support Email:
LASTechTX@datarecognitioncorp.com

Customer Service Hours: 8:00 am —4:30pm CT M-F

www.LASLinks.com/Texas
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http://laslinks.com/PDFs/preLAS_Instructional_Strategies.pdf

